Much has been written in the past few years about the importance of meeting the reading needs, interests, and abilities of young people in middle and senior high schools. Accompanying such writing has been the suggestion that young adult literature is suitable for the classroom and, indeed, would serve the students well in meeting these needs. Many writers including John H. Bushman and Kay P Bushman (1993, 1997), Alleen Pace Nilsen and Kenneth L. Donelson (1993) , Rebecca Lukens and Ruth K. J. Cline (1995), Arthea J. S. Reed (1994) , and Jean Brown and Elaine Stephens (1995) have argued well that in order to help young adults through the difficult time of being adolescents, teachers must provide literature that speaks to the issues facing our students: problems in their physical, intellectual, moral, and reading development. It would seem that the classical literature (the canon) of which most, if not all, was written for the educated adult community, does not provide the answers that young people are seeking.
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choosing literature for young people would argue that these works are more suitable for adults than adolescents. Those who argue for the importance of cultural and literary heritage may believe that these works are indeed appropriate for junior and senior students in college-bound or honors English classes. The interesting point here is that these works just mentioned are frequently assigned to eighth-and ninth-grade students! READING QUESTIONNAIRE During the past spring, I sent a questionnaire to students in grades six through twelve requesting information about their reading and literature experiences in and out of school. It was a small, non-random sampling-only 380 students surveyed, but it did give a range across all seven grades and represented a variety of school sizes and locations. I wanted to secure information regarding the literature that was assigned to students for in-class reading. In addition, I also asked what literature students read for book reports, what literature students read for pleasure outside of the school, and if students read the works assigned or if they used Cliffs Notes, some other published study guide, or teacher study guides or packets. Finally, I asked students what kinds of books they like to read, if they had favorite authors and who they were, and what was their alltime favorite book.
Most students in this survey believe that they read the works assigned to them; they did not use published study guides such as Cliffs Notes (two students in the survey indicated that if they had used Cliffs Notes, their teachers would have "killed" them); however, most, with few exceptions, did use a teacher-generated study guide to use along with the reading of the literature. While most students said that they enjoyed some of the books, they in no way gave total approval to all the books assigned. When asked about classroom procedure in working with the literature, about half of the students said that they discussed the books while slightly less than half said that they listened to the teacher talk about the books. The others said that both procedures occurred in the classroom. EIGHTH GRADER: READING CLASSICS However, if this survey is at all accurate, the classics are alive and well in grades eight through twelve in schools in America. With few exceptions, teachers assigned classics for students to read as in-class reading. What was more disturbing to me were the actual titles that students had to read. What was once considered literature for grades eleven and twelve has now filtered down to grades eight, nine, and ten.
The most frequently named assigned books by eighth graders were Julius Caesar eighth graders who responded, 27 indicated that they did not use Cliffs Notes for help in the reading; however, seven did indicate their use of that source. Interestingly, 22 indicated that they used a teachergenerated study guide.
Did these students enjoy what they were reading? Surprisingly, sixteen said that they did, four said they did not enjoy any of the books assigned, and ten indicated that they enjoyed some, but not all. I found one student's comment interesting:
I found these works a bit boring. When I read something assigned to me for class, I miss out on the enjoyment of the novel when reading for pleasure. These works were written to where it is hard to understand what they are really trying to say.
One comment perhaps said more about the literature and the curriculum than about the student's understanding:
Yes, [I enjoyed the book] but they were also in some ways hard to understand, especially Julius Caesar because we read the Shakespeare version.
Not all comments were negative about the literature. One student thought it was very beneficial to read these works:
Yes, I enjoyed the books that were assigned to my class. I felt that reading Shakespeare was important because we discussed it, and it developed our reading comprehension and analytical skills.
As I read through these surveys, especially after reading about the Julius Caesar item above, I wondered if what the students were reading were the "watered down" versions of these classics found in their anthologies. What a shame that teachers force students to read a simplified version of a work in order for them to understand it when the original of wonderful age-appropriate young adult novel is ignored. Most of the time, these versions" are so simplified that readers will never recognize the work when they are older and confront the work again.
Book Report Selections Students chose similar books when they read literature for book reports. A few young adult novels surface, but the vast majority of the books would be classified as classics or at least traditional literature. It seems apparent to me that the literature that is read in the classroom by these eighth graders meets the teacher's or school's goal of disseminating knowledge about classic literature and using that literature to teach literary and cultural heritage. Based on comments made by students, I believe that they think this literature is what is best for them. However, when they have a choice of what to read out of the classroom, students choose more age-appropriate literature.
NINTH GRADERS AND ABOVE I will not go into detail about the results for grades nine through twelve other than to say that the responses are about the same. Readers may be interested in the ten most frequently mentioned books that were assigned for all to read in each grade: 
Ninth Grade

DECREASE IN READING
In addition to being quite surprised by the kinds of literature students in grades nine through twelve were reading, I was shocked to find the number of books read decreased as the students moved from freshman to senior year. The number of book report reading was down as was the number of books read for pleasure outside of the school. One student wrote when asked to list books read outside of school:
None. No extra time to read. Either had to work or do homework 'til real late. I don't have time to enjoy reading. I just get it done in school.
Another eleventh grader wrote: We read 20 books in AP English, so I don't really have time to read for pleasure. The last pleasure book I read was All Around the Town by Mary Higgins Clark and that was two years ago! The group of seniors who responded seems to fall into two camps: those who really like to read-mostly science fiction as their pleasure reading-and those who do not read.
It seems to me that throughout the school experience, teachers have as their goal to present a knowledgebased curriculum, and when they have finished presenting that curriculum, students stop reading. Teachers don't seem to care if students continue to read or not. from teachers and librarians indicates that children, especially middle school and high school students, don't read as much as their parents did" (16A). Statistics from the 1993 National Adult Literacy Survey show that students are not carrying the reading habit into adulthood. The survey scored nearly half of all American readers in the lower two of five reading levels (National Center for Education Studies 1993). Others note a decline in the amount of books read by Americans under the age of 21 (Cullinan 1987) . Consequently, Bernice Cullinan notes a new term, alliterate, had been established and describes a person who can read and write but chooses not to use those skills very often. in trying to break this cycle of alliteracy, educators may need to look beyond the works of Shakespeare and Chaucer.
BROADENING THE CURRICULUM In fact, researchers such as Arthur Applebee (1994) have looked for ways to call attention to the need to broaden the traditional high school curriculum. By following English faculty members of a large suburban high school for a year, Applebee charted the choices teachers made concerning curriculum. After completing this study, he found the most successful classrooms for students were led by teachers willing to look beyond the classics. In these classrooms, comic books, rap songs, and young adult literature were as acceptable for study as Shakespeare's King Lear. As Applebee noted, these teachers let content determine the material, rather than a list of time-worn literary works.
Perhaps what is best for students in the contemporary classroom can best be described by Joan Cone (1994) . While searching for the creative ideas that could spark her students' interest to read a novel by Dickens, Cone said a friend helped her come to a decision:
One Saturday evening in mid-November, during a conversation about teaching, a friend of mine-a computer genius and Tom Clancy fan said to me, "You're having your kids read the wrong books. They're never going to read Dickens when they get out of school. You need to introduce them to authors they will read." (450) It seems that schools have accomplished just the opposite of what they intend to do: they have turned students off from reading rather than making them lifelong readers. Schools have failed to choose literature that enables students to become emotionally and cognitively involved in what they read. If students are asked to read literature that is not consistent with their developmental levels, they will not be able to interact fully with that literature. As a result, students who do not interact with the literature are left with learning only about literature-information that works well on the television program jeopardy, but that does not help students connect the text with their goals, level of development, and experience.
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HAVIGHURST'S TASKS AND YA LITERATURE Young adult literature can serve that purpose well. Certainly Robert Cormier's The Chocolate War, We All Fall Down, and Beyond the Chocolate War reflect the struggle of age-mate relationship, one of the developmental levels described by Havighurst. Emily in Susan Beth Pfeffer's Nobody's Daughter not only confronts the problems with homelessness but also how the fact that she is an orphan affects her relationship with her peers. Two additional novels that have an immediate connection to this task are Deliver Us From Evie by M. E. Kerr and The Drowning of Stephan Jones by Bette Greene. While using both may be problematic if used as a whole class novel-since both have homosexuality as a central theme, and there could be censorship issues if they are taught as one book/one class-these books offer young people a great deal as they struggle with relationships with differing viewpoints.
Young people often struggle with proper masculine or feminine roles. Out of Control (Norma Fox Mazer) speaks well to that issue. This book is one of the first, if not the first, to address the issue of sexual harassment. This issue is also addressed in We All Fall Down.
In addition, another task so very important to middle and senior high school students is the struggle for that personal ideology or value system that confronts the adolescent almost every day. Students just cannot read about this issue when asked to limit their reading to the classics. Great Expectations, The Iliad, and most of the other classics just don't allow for those connections that students twelve to seventeen years old need for their development. However, Crazy Lady (Jane Leslie Conly) at the middle level works well; at the secondary level Lois Ruby's Skin Deep explores the peer pressure associated with the skinhead movement, Chris Crutcher's Staying Fat for Sarah Byrnes involves students with issues that they may face in their own lives, and David Klass' Danger Zone helps students discover their attitudes toward prejudice, racism, and politics. MORAL DEVELOPMENT AND YA LITERATURE Moral development is also addressed in quality young adult literature and is certainly appropriate for discussion and study by adolescents. Lawrence Kohlberg (1984) suggests that the development moves along a line from self-centeredness, unable to consider the interests and claims of others doing right to avoid punishment to adopting principles for moral reasoning and action, recognizing that these moral principles occasionally conflict with social rules. However, at the top level, decisions are made on what is considered the right thing to do, rather than doing something to avoid punishment. Five books which come to mind that illustrate Kohlberg's moral developmental stages as well as Havighurst's developmental stages are: Ironman (Chris Crutcher), Out of Control (Norma Fox Mazer), Crazy Horse Electric Game (Crutcher), In the Middle of the Night (Robert Cormier), and Downriver (Will Hobbs). All are powerful; all are appropriate for high school reading. Books appropriate for the middle school level that address the same issues include: A Day
